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CHAPTER I
INTRODUCTION
Purpose of the Study
Today schools no longer teach the subject of history as an isolated 
subject. At the beginning of this century the subject of history became 
known as the social studies. All of the social sciences need to be taught 
together so that students can understand the interrelationship between 
the disciplines of history, geography, etc. The study of the past integrated 
with other subjects provides students with a better understanding of the 
social dynamics of history. With such knowledge, a student is better able 
to understand the present and predict the future.
“Those who cannot remember the past, “ wrote George 
Santayana, “are condemned to repeat it” (Tunnell and Ammon, 1993). 
Since an aspect of the teaching of social studies classes deals with the 
past, the importance of social studies classes is apparent. In an attempt 
to prevent such atrocities as the Jewish Holocaust and the Vietnam War, 
social studies classes teach students how to understand the past. Social 
studies is combined in an attempt to help students understand the social 
reasons why events in the past occurred. If literature is integrated into the 
social studies curriculum, students should receive a more complete 
picture of how these events affected people.
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Learning in the social studies consists of five essential elements. 
These elements are democratic ideas, cultural diversity, economic 
development, global perspective, and participatory citizenship.
Integration of subjects creates the learning environment necessary for 
learning each of these elements (Combs and Beach, 1994). Integration 
of social studies with the language arts helps students develop literacy 
skills. Integration also helps to make social studies more appealing. 
According to the opinions of students, social studies is the most boring 
subject in school. Textbooks tend to be the major reason for students 
feeling that social studies is so uninteresting. Textbooks state the facts, 
but students do not examine the social dynamics (Smith and Johnson, 
1995; Tunnell and Ammon, 1993). Somehow, teachers have to create a 
method of teaching which makes social studies more exciting and 
appealing to students.
If students’ interest in the past grows, they will better understand 
how the past shaped the world into how they see it today (Galda, 1991). 
And, in order for students to know where they are going, they have to 
know from where they have come (Tunnell and Ammon, 1993). In recent 
years, a new philosophy of teaching has taken root in American schools. 
The philosophy is called whole language instruction. Whole language is 
a philosophy based on the child being the center of learning and of 
natural language learning. Since it is based on the premise of natural 
language learning, learning must occur in meaningful contexts.
Literature is one meaningful context in which children can learn.
Literature based instruction is the premise behind this study. Using 
children’s literature to teach social studies provides one type of
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instructional method that can change social studies from being the most 
boring subject in school to one of the most interesting. In using literature 
to teach social studies, students are able to learn about the past as well 
as learn the skills necessary in the reading curriculum (Routman,
1991; Tunned and Ammon, 1993).
The use of quality children’s literature or trade books proves 
beneficial in making social studies or history more exciting. In trade 
books students learn about human emotions and actions. In most 
textbooks students learn the facts. Facts are important, but students also 
need to know the struggles people have experienced (Marinak, 1993). In 
trade books students learn from many different perspectives and should 
become more open-minded to differing opinions (Tunned and Ammon, 
1993). Children’s literature can be used to bring the past to life and show 
students how life was actually lived in the past. In textbooks, for example, 
the study of the Jewish Holocaust consists of a few sentences. How can 
students understand the enormity of such a tragedy without studying the 
accounts of people’s struggles and feelings? Several authors of 
children’s books have written touching emotional stories based on 
historical facts (Tunned and Ammon, 1993). Historical fiction is an 
excellent supplement to the social studies curriculum. According to Fox 
(1993), teacher and children’s book author, “...literature provides 
essential sustenance for the soul: that it is of life and about life, and that 
classrooms lacking in literature are classrooms lacking in soul.”
In order for teachers to teach social studies using trade books, it is 
crucial that a bibliography be available. This study’s author created a 
bibliographic handbook of children’s books that have been read and
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evaluated for use in the classroom.
Problem Statement
The purpose of this study was to create a bibliographic handbook 
of children’s literature for elementary teachers to supplement the social 
studies curriculum in the elementary grades.
Definition of Terms
Historical Fiction-Historical fiction is any fictional writing that is set 
in the past and is based on historical facts (Lukens, 1982).
Trade Books-A trade book is any book which is not a textbook. 
Elementary Grades-For the purpose of this study, elementary
grades are defined as ranging from grades one through eight.
Whole lanquage-Whole language is a philosophy of teaching in
which language is a whole to part process taught in meaningful contexts 
to create natural language learning using quality literature.
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CHAPTER II
REVIEW OF RELATED LITERATURE
The purpose of this chapter was to review the published literature 
and research related to the use of children’s literature in the social 
studies curriculum. Specifically, this chapter is divided into the following 
sections: The Reasons for Teaching Social Studies, Differences 
Between Using Textbooks Versus Trade Books in Social Studies, and 
Guidelines for Introducing and Using Trade Books in the Classroom.
The Reasons for Teaching Social Studies
According to the National Council for the Social Studies (1994) in 
the publication, Curriculum Standards for the Social Studies, “...social 
studies is the integrated study of the social sciences and humanities to 
promote civic competence." Its purpose is to help people gain 
knowledge, skills, and values necessary to make informed decisions as 
citizens of a democratic society. Thomas Jefferson believed that the 
vitality of a democracy is dependent on the education and the 
participation of its citizens (NCSS, 1994).
One of the major reasons for teaching social studies to students is 
to teach citizenship. In order to comprehend the rights and 
responsibilities of the concepts of citizenship in a democracy, students
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must understand how those rights and responsibilities transpired. Social 
studies can show students that they have a “shared heritage.” Students 
can compare their own political system with those of other countries and 
better understand their rights as citizens of the United States through this 
knowledge (Tunnell and Ammon, 1993). Whether students are college 
bound or not, the study of social studies is important. Every citizen must 
be educated and informed to be competent in their responsibility as 
citizens (Tunnell and Ammon, 1993).
Another reason for teaching social studies is that all children 
deserve the opportunity to be culturally literate and to know the 
information necessary to thrive in the world in which they live. If they live 
in poverty, that should not be their destiny for the future. They should be 
given the opportunity to be educated, to be empowered to make a better 
life for themselves (Hirsch, 1987). In order to ensure that the future will 
be better than today, students must understand the events that occurred 
in history (Hirsch, 1987; Tunnell and Ammon, 1993). Learning about the 
problems of the past can help people solve the problems of today and 
attempt to avoid the same problems in the future (Hirsch, 1987; 
Sutherland and Arbuthnot, 1991).
The National Council of Teacher of English (NCTE) and the 
International Reading Association (IRA) in their first joint publication 
developed a list of standards for the English language arts. These 
standards were developed to help children become positive contributors 
to society which is another reason for teaching social studies. Among 
this list of twelve standards, several include principles that deal with the 
social studies. In order for students to better understand themselves and
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the cultures of the United States, they should read literature from different 
periods and in many genres. Students need to learn generate questions 
to evaluate and to synthesize the information they read from different 
sources. Also, students need to learn to respect diversity and become 
“knowledgeable, creative, and critical members of a a variety of literacy 
communities” (NCTE and IRA, 1996, p. 3). These standards provide 
another reason for teaching social studies and show how the social 
studies and language arts should be integrated.
In the above section, the writer discussed the reasons why social 
studies is taught. In the following section, the writer discusses the 
differences between using textbooks and trade books in social studies.
Differences Between Using Textbooks Versus Trade Books in Social 
Studies
Using trade books in social studies provides a different method of 
teaching than using textbooks. According to Medved (1995), the 
textbooks used in schools today do not provide students with as much 
information about people and their stories as textbooks did in the past.
His grandparents were immigrants to America after World War II, and 
when his grandfather died, an American history book was found in his 
home. The book was written in Yiddish and contained stories of 
American heroes and achievements, “...and if anyone would bother to 
translate it back from Yiddish to English it would teach our children more 
effectively than any of the officially ‘enlightened’ textbooks used in public 
schools today” (Medved, 1995, p.5). Trade books provide a supplement
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to the information lacking in textbooks.
One difference between textbooks and trade books is that 
textbooks use a “top-down” approach. Events are viewed through an 
emphasis on world leaders and famous people who controlled global 
events. How such events affected average people has no significance in 
the textbook approach. The writing is expository and written in the past 
tense. While the events did occur in the past, the tense makes the events 
seem more distant and unreal. Trade books are narratives which help 
the reader to relate better to the information and to relate better to the 
characters (Tunnell and Ammon, 1993).
Another difference between textbooks and trade books is that 
students’ comprehension in reading content area textbooks is low. 
Perhaps this is due to the fact that the content of textbooks is 
uninteresting . Many times the vocabulary lacks excitement because the 
writers have to maintain a certain reading level. Also, the students do not 
have sufficient background knowledge to understand what is read from 
the textbook. Additional information must be given for students to 
comprehend what they have read in textbooks. Textbooks provide an 
excellent resource for facts and dates, and used along with other reading 
materials provide students with the information necessary to learn about 
social studies (Routman, 1991; Tunnell and Ammon, 1993). When 
students learn by textbooks alone, they tend to memorize facts and 
dates. They do not feel the struggles of the people who experienced the 
events about which they have read (Marinak, 1993). Trade books, 
however, fulfill this need.
Also a difference between textbooks and trade books is that
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textbooks provide structure and state factual information students need to 
learn. Events and the dates on which they occurred are briefly stated. 
Trade books provide the emotional elements (Marinak, 1993; Smith and 
Johnson, 1995; Tunnell and Ammon, 1993). Textbooks do not delve 
deeply into events or provide understanding of emotions and feelings; 
therefore, textbooks do not tell the whole story. Events that have 
changed the course of history may be covered in a few sentences. The 
following excerpt from a textbook exemplifies how “watered down" some 
information can be in social studies textbooks:
Throughout Europe, Hitler had special prisons built for the
Jews and others he was trying to destroy. These prisons were 
called concentration camps. Millions of people died in them. 
By the time the war ended, the Nazis had murdered 6 million 
Jews. Hitler also had several other people who opposed 
him killed (Graham, Vuicich, Cherryholmes, and Manson, 1988, 
p. 329) (Tunnell and Ammon, 1993).
These few words cannot begin to show students all the dynamics at work 
in the life altering events of the past. Trade books provide a more 
indepth description of events (Smith and Johnson, 1995; Tunnell and 
Ammon, 1993).
Another significant difference between textbooks and trade books 
is the nature of the content. State commissions on textbook adoption 
have attempted to pressure publishers into leaving out the violent and 
controversial aspects of history. To avoid losing sales, many publishers
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have succumbed to the pressure, and in doing so, do students a 
disservice. This incomplete retelling of history undermines the integrity of 
the students and the teachers (Danks, 1996; Tunnell and Ammon, 1993).
Textbooks are different from trade books in that trade book authors 
have the freedom to write about historical events in depth and can 
concentrate on issues that textbooks are forced to omit. An example in 
contrast to the excerpt from the textbook about the Holocaust is an 
excerpt from Elie Wiesel’s Night:
He told his story and that of his companions. The train 
full of deportees had crossed the Hungarian frontier and on 
Polish territory had been taken in charge by the Gestapo.
There it had stopped. The Jews had to get out and climb into 
the lorries. The lorries drove toward a forest. The Jews 
were made to get out. They were made to dig huge graves.
And when they had finished their work, the Gestapo began 
theirs. Without passion, without haste, they slaughtered 
their prisoners. Each one had to go up to the hole and 
present his neck...(Wiesel, p.4).
Danks (1996) has been quoted as saying that one of the best 
ways to teach students about the Holocaust is through literature. The 
previous example verifies her belief. Trade books provide the 
humanizing factor as well as the feelings of the people from the past so 
that students can relate to the circumstances involved in people’s actions 
(Checkley, 1996; Farris and Fuhler, 1994; Short and Pierce, 1995; Smith
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and Johnson, 1995; Tunnell and Ammon, 1993). Books are so full of 
stories of the human condition that they can even build bridges of healing 
between people who have been at odds with each other for years (Van 
Ausdell, 1994).
Literature, as presented in trade books, is an excellent way to 
teach values and to direct the path the youth will take in society.
Literature helps adults teach their values and share their attitudes with 
children and young adults through the stories of characters who share 
the same values and attitudes.
Another difference between trade books and textbooks is that the 
use of literature in the classroom helps teachers teach students how to 
develop thinking skills. Students who read literature read about people 
who have struggled to make the right decisions and to do the right thing 
(Bishop, 1994; Checkley, 1996; Smith and Johnson, 1995; Stevenson, 
1996).
Using literature in the social studies classroom helps students to 
understand textbook information. Since some students have a difficult 
time comprehending textbook reading, literature can narrow the gap 
(Smith and Johnson, 1995). Literature helps to motivate students to be 
more actively involved in learning. Since the students are able to see 
connections between their own lives and the lives of those who lived in 
the past, they are more interested in knowing about the past and learning 
about themselves and how the two are connected. While reading books, 
students expand their knowledge of the world and in doing so learn more 
about themselves (Combs and Beach, 1994; Huck, Hepler, and Hickman, 
1989; Smith and Johnson, 1995; Tunnell and Ammon, 1993; Van
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Ausdall, 1994).
Recent research suggests another difference between textbooks 
and trade books is that literature fosters cultural and personal pride and 
helps students develop tolerance and respect for those who come from 
diverse backgrounds. Literature shows possibilities where boundaries 
either exist or once existed (Koeller, 1996). Since America is commonly 
referred to as the “melting pot,” knowing about different cultures is critical 
for children. Multicultural education can easily be taught through 
literature. Many studies have been done to create lists of books to help 
teachers to find quality multicultural literature. Rasinski and Padak 
(1990) developed a framework for using children’s trade books to 
support multicultural social studies learning. They believe that 
“...children’s literature can be a powerful way for children to learn about 
and learn to appreciate other cultures” (p. 576). The classroom 
environment must be one that encourages interpersonal caring, pro 
social behaviors and attitudes, selflessness, and citizenship (Rasinski 
and Padak, 1990). Literature helps students learn about different people 
and to recognize that heroes and heroines come from all walks of life 
(Bishop, 1994; Rasinski and Padak, 1990; Tunnell and Ammon, 1993). 
This difference between trade books and textbooks is supported by 
Baldwin’s (1994) statement.
The bottom line is this: You write in order to change the world, 
knowing perfectly well that you probably can’t, but also 
knowing that literature is indispensable to the world. In 
some way, your aspirations and concern for a single man
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in fact do begin to change the world. The world changes 
according to the way people see it, and if you alter, even by 
a millimeter, the way a person or people look at reality, the 
you can change it. James Baldwin, 1979 interview,
The New York Times Book Review
(Bishop, 1994)
In the previous section, the writer discussed the differences 
between using textbooks and trade books in social studies. The 
following section is concerned with the guidelines teachers should 
consider when introducing and using trade books in their classrooms.
Guidelines for Introducing and Using Trade Books in the Classroom
If teachers choose to use trade bcoks in the classroom for children 
to read or have read to them, it is important to keep in mind a few 
guidelines so that the best books are chosen. These guidelines or 
suggestions help teachers choose books that are suitable in teaching the 
skills and topics the teachers have planned to present to the students.
One important guideline is that historical fiction should not conflict 
with historical records. The past much be portrayed as it actually 
occurred even though the characters are fictional. The characters in 
historical fiction should be characterized realistically (Lindquist, 1995; 
Sutherland and Arbuthnot, 1991). Stereotypes and myths should be 
avoided because the goal is to help children understand the past in 
actuality (Lindquist, 1995; Tunnell and Ammon, 1993).
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Another guideline is that the stories children read about the past 
should take place in actual settings. If the piece of fiction is to be called 
historical fiction, events and places should be accurate (Lindquist, 1995; 
Sutherland and Arbuthnot, 1991).
Harwayne (1992) offers critical advice in this suggestion for 
teachers who are attempting to create literature-based classrooms. 
“Beware of the cute idea,” she says. Many cute commercial ideas 
claiming to be whole language ideas inundate teachers every day. Cute 
ideas are not enough. Harwayne says, “I’m interested in ways of using 
literature that make a lasting impression on students’ lives...” (p.3).
A suggestion or guideline for teachers when they introduce 
literature into the curriculum is that they must develop the students’ 
background knowledge in the topic to be studied. Giving assignments 
such as research reports have not met with great success in developing 
background knowledge. Tunnel I and Ammon and others discovered that 
using picture books as an introduction proved quite beneficial in giving 
students the background knowledge necessary to understand the topic 
(Farris and Fuhler, 1994; Tunnell and Ammon, 1993). Tunnell and 
Ammon used Eve Bunting’s Terrible Things to introduce the topic of the 
Holocaust. The book is an allegory of a little rabbit and his animal friends 
in the woods who are taken by the Terrible Things because of the 
animals’ certain physical features. Other trade books can be used to 
introduce other events of historical significance (Tunnell and Ammon, 
1993). The Ox-Cart Man by Donald Hall provides an excellent 
introduction into the cycle of time (Zarnowski and Gallagher, 1993). 
Another example is Marcia Sewall’s The Pilgrims of Plimouth as an
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introduction to the colonial time period of America (Huck, Hickman, and 
Hepler, 1993).
Another guideline for teachers who hope to create lifelong 
learners and readers is they should include quality children’s literature 
as part of the social studies curriculum. They can do so by keeping a 
wide variety of materials in their libraries to accommodate different 
interests (Farris and Fuhler, 1994). Also, teachers need to read aloud to 
students on a regular basis. Reading aloud to students should not 
disappear on the schedules of upper elementary and middle school 
students. Students in all grade levels should be read to on a regular 
basis (Farris and Fuhler, 1994; Fox, 1993; Routman, 1991; Sanacore, 
1990; Stevenson, 1996).
With the transition from textbook fact memorization to the use of 
historical fiction, research projects, and cooperative learning to promote 
critical thinking, multiple choice tests won’t sufficiently assess student 
knowledge. There is a need for authentic assessment for the social 
studies classroom. The appendix to the handbook contains possibilities 
for authentic assessment procedures to measure student performance in 
the literature-based social studies classroom (Ryan, 1994).
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CHAPTER III
PROCEDURE
Review of Journal Articles
The journal articles reviewed consistently state that the use of 
children’s literature or trade books to teach social studies is beneficial 
which is the premise behind this study. Many articles displayed 
examples of thematic units and the steps necessary in creating thematic 
units. Reasons for using literature to teach social studies along with tips 
for choosing quality literature are two important pieces of information 
written in the journal articles. Also cited in the articles are research 
results concerning the validity of using literature in the social studies 
classroom.
The articles used for choosing trade books to use with students 
included: Combs and Johnson (1995), Galda (1991), Lindquist (1995), 
and Marinak (1993).
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Review of Professional Texts
The writer reviewed the professional texts for suggestions on how 
to choose children’s literature to use in the social studies classroom.
The text, The Story of Ourselves: Teaching History Through Children’s 
Literature (Tunnell and Ammon, 1993) is an indispensable resource.
This text shows the reasons why social studies is taught and gives a 
comparative resource for using trade books and/or textbooks. Tunnell 
and Ammon also provide an extensive annotated bibliography.
Another excellent source for reviewing children’s literature is 
Children’s Literature in the Elementary School (Huck, Helpler, and 
Hickman, 1993) This text, as well as Children and Books, (Sutherland 
and Arbuthnot, 1991) contains extensive chapters on historical fiction 
which give examples different books which may be used in the classroom 
along with a brief summary critiquing the books.
Two other valuable sources for the list books that have been 
reviewed and found to be useful for teaching social studies are Fact and 
Fiction: Literature Across the Curriculum (Cullinan, 1993) and Children’s 
Literature and Social Studies (Zarnowski and Gallagher, 1993). For 
teachers interested in using more non-fiction than fiction, Non-Fiction for 
the Classroom (Meltzer, 1994) is a helpful source.
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Review of Children’s Literature
In order to accurately create a bibliographic handbook of 
children’s literature, the writer believes that all books chosen to be used 
in the classroom should be read and reviewed by the teacher. As a part 
of the procedure for determining which children’s books to include in the 
handbook, the writer reviewed all of the books found in Chapter IV.
Periods of history covered extend from Colonial America through 
the Civil Rights Movement.
Critique by the Experts
To evaluate the handbook, several experts were asked to read 
and critique the handbook. These experts were elementary teachers as 
well as children’s librarians. Their suggestions for the handbook were to 
include uses for the books and evaluation ideas. Therefore, Appendix A 
and Appendix B were added.
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CHAPTER IV
A BIBLIOGRAPHIC HANDBOOK 
OF CHILDREN’S LITERATURE 
TO SUPPLEMENT THE 
SOCIAL STUDIES CURRICULUM 
IN THE ELEMENTARY GRADES
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INTRODUCTION
Fox (1993) and a colleague held classes for children ages 9-12 
who experienced difficulty with literacy. They strived to make a 
difference in the children’s lives but weren’t sure where to begin. As it 
turned out, they ended up spending the entire 75 minutes each week 
reading aloud The Indian and The Cupboard. When they were asked by 
the principal what they had done with the children, Fox and her 
colleague replied, “We read a whole novel aloud. That is all.” His reply, 
’’You mean you didn’t teach them anything?" They said, "No, we didn’t. 
But don't worry: The Indian and The Cupboard did.” Literature can teach 
many lessons. While there are many activities that can enhance stories, 
sometimes the story itself teaches the best lessons of all.
When Bennett was the Secretary of Education, he was quoted as 
saying, “The teaching of humanity begins with ‘once upon a time.’” A 
group of teenagers tested this theory when they defaced a synagogue. 
The judge in the case sentenced them to read The Diary of Anne Frank 
by Anne Frank and Night by Elie Wiesel. After they read the two books, 
they were to meet and talk about what they had learned. Their teachers 
weren’t surprised at the change in attitude. Stories can be powerful tools 
in building relationships and getting students to care about one another 
as two teenagers discovered (Harwayne, 1992).
Knowing that literature is such an essential tool for learning, its
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importance cannot be disputed. Finding quality literature does not pose 
a problem because there are so many wonderful books to be found. 
However, sifting through the books to find the topic or lesson to be taught 
can be time consuming. A handbook of possible choices has been 
created to make the job of finding and choosing books to use in the 
classroom less time consuming. The books chosen for this handbook 
have been chosen to teach social studies, but the lessons derived from 
each of them are limitless. Literature proves to be an essential tool in the 
classrooms of our schools and in the classrooms of life.
It is imperative that these books be evaluated by individual 
teachers in order to verify that the maturity levels of students equal the 
maturity level of the material in the books.
When teachers use trade books in their classrooms, it is important 
to monitor comprehension and be equipped with tools for evaluation. 
Appendix A and Appendix B to the handbook provide suggestions for 
teachers in questioning and evauation respectively.
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MY PHILOSOPHY
Gone With The Wind by Margaret Mitchell taught me more about 
the Civil War in the south than any class I’ve ever taken. Getting to know 
the people who lived in the Peachtree area of Atlanta showed me the 
real struggles of the war and what those people faced on a day to day 
basis throughout the conflict. What is amazing to realize is that, even 
though Rhett and Scarlet may be fictional characters, real people went 
through those same experiences and struggles. Those people are our 
ancestors. Our own family members lived through overwhelming odds 
similar to those found in the stories told about the past.
It is the philosophy of whole language teachers that learning be 
child centered and that learning occur in meaningful contexts. Using 
literature to supplement the social studies curriculum provides the 
meaningful contexts for children to learn about the past. As they are 
learning about the past, they are also developing critical thinking skills 
and building on their reading skills. Children can read about the past in 
reading classes or they can build their reading skills in social studies 
classes. This is a whole language, literature-based type of instructional 
philosophy that can be adapted into any classroom.
Children need to learn that every generation has its struggles to 
overcome, but that, like those who came before them, they can overcome 
those odds. Hard work and determination, as well as care and
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compassion for others, gets us through those struggles. It is important to 
comprehend the idea of the humanity that we all share. Life is a struggle 
but it is also a gift. I believe strongly in the philosophy that we are all 
here for each other, not against each other. "Snowflakes are one of 
nature's most fragile things, but just look what they can do when they 
stick together,” says Verna Kelly. If we all work together, what we can 
accomplish is limitless.
I believe strongly in the idea that children are God’s way of telling 
us that the would should continue. I have to believe that, if the world is 
meant to continue, we are supposed to make the world better today than 
it was yesterday. It is also our responsibility to teach the future 
generations to work together in the hope that tomorrow will be even 
better than today. It is my goal in creating this handbook that children 
learn about and from the people who came before them and take that 
knowledge into the world and create a better world for the future. We 
cannot give in to the notion that our best days are behind us. Our 
children deserve better from us.
24
COLONIAL AMERICA
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COLONIAL AMERICA
Brown, Margaret Wise
Homes in the Wilderness: A Pilgrim’s Journal of Plymouth
Plantation in 1 620 by William Bradford and Others in the
Mayflower Company
Linnet Books, 1 988
The pilgrims’ first winter in North America is depicted in this 
book about Colonial America.
Dagliesh, Alice
The Thanksgiving Story
Scribner’s, 1954
Feelings about their plight are show in this informational 
account of the lives of the pilgrims and their voyage to 
America and their first year in Plymouth.
Dillon, E.
The Seekers
Scribner’s, 1986
A young man, Edward, follows his girlfriend and her family to 
America in 1 632. This story is based on actual events.
Edmonds, Walter D.
The Matchlock Gun
Dodd, Mead, and Co., 1941
A child kills three marauders to protect his baby sister in this 
story about a family living in the Hudson Valley in 1756.
Fleischman, Paul
Saturnalia
Harper, 1990
Set in Boston in 1681, this story is told from the view point of 
the Indian in colonial times. William, a Narraganset Indian, 
is an apprentice for a printer and leads a good life. However, 
he doesn’t want to lose his Indian heritage.
26
Fritz, Jean
The Cabin Faced West
Coward, McCann, 1958
Ann Hamilton, a lonely 10 year old girl in the Pennsylvania 
wilderness, dreams of the ways life will be different after 
their family’s adventure is completed.
Hall, Donald
The Ox-Cart Man
Viking, 1979
This story shows the cycle of time and seasons for a farm 
family in New England.
Kessel, J.K.
Squanto and The First Thanksgiving
Carolrhoda, 1983
This picture book shows how Squanto saved the remaining 
Pilgrims by teaching them how to survive the Massachusetts 
winters.
Loeb, R.
Meet The Real Pilgrims: Everyday Life on a Plantation
Doubleday, 1979
Photographs show the reader how life was lived in Plymouth 
and the conditions faced by the Pilgrims.
Patterson, L.
Beniamin Banneker, Genius of Early America
Abingdon, 1978
A fictional biography of a black slave who was freed and 
became an intellectual leader in Colonial America is the topic 
of this story.
Penner, L.R.
The Colonial Cookbook
Hastings House, 1976
A cookbook of easy recipes with historical significance is 
shown in this book. It contains thirty recipes including 
historical background.
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Sewall, Marcia
The Pilgrims of Plimouth
Atheneum, 1986
Written in English dialect, this story shows the Pilgrims 
voyage to America and the conditions they encountered when 
they reached their destination.
Speare, Elizabeth
The Witch of Blackbird Pond
Houghton-Mifflin, 1988
Kit Tyler differs from her colorless Puritan counterparts and 
causes the town to be suspicious that she may be involved in 
witch activities. Caution must be taken with books containing 
information about witches because witches are a topic of 
controversy in schools.
Speare, Elizabeth
The Sign of the Beaver
Houghton-Mifflin, 1983
A young boy is left to tend to the family’s home in Maine while 
his father returns to Massachusetts to bring the rest of the 
family to their new home.
Waters, Kate
Sarah Morton’s Day: A day in the life of a Pilgrim Girl
Scholastic, 1989
This book is a photo essay of the day’s activities for a girl in 
the Plymouth Plantation in 1627.
Waters, Kate
Samuel Eaton’s Day: A day in the life of a Pilgrim Boy
Scribner’s, 1993
A photo essay is shown in this book of a 6 year old boy during 
the spring of 1627. He spends his day doing chores and 
spending time with his family and his Wampanoag Indian 
neighbors.
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A v i
The Fighting Ground
Lippencott, 1 984
A thirteen year old boy joins the British Revolution to find 
that war is not as glamorous as he had first thought.
Collier and Collier
Jump Ship to Freedom
Delecorte, 1981
Set during the American Revolution, this story is about a boy 
who tries to gain freedom for his mother and himself.
Collier and Collier
War Comes to Willy Freeman
Delacorte, 1 983
After his father dies, Willie is threatened with having to 
return to slavery during the Revolutionary War.
Collier and Collier
My Brother Sam is Dead
Four Winds, 1 974
Sam is confused about where his loyalties should lie because 
his brother is fighting for the American Revolution while his 
father remains loyal to the king.
Edwards, Sally
George Midqett’s War
Scribner’s, 1985
George Midgett and his father contribute to the war by building 
a ship to take supplies from North Carolina to George 
Washington’s army in Valley Forge.
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Forbes, Esther
Johnny Tremain
Houghton-Mifflin, 1946
Johnny Tremain is an orphan and a silversmith’s apprentice 
who ends up in the middle of the Boston Revolt in 1775.
Fritz, Jean
Can you make them behave. King?
G. P. Putnam’s Sons
Fritz writes the story of the Revolution from King George’s 
point of view.
Fritz, Jean
Will you sign here, John Hancock?
Coward, 1976
Fritz tell the life of John Hancock, the first person to sign the 
Declaration of Independence.
Fritz, Jean
And then what, Paul Revere?
Coward, 1973
Fritz writes a humorous story about Paul Revere’s ride to 
Lexington.
Koger, E.
Jocko: A Legend of the American Revolution
Prentice, 1976
After being given the job of caring for George Washington’s 
horse, one night Jocko has to endure a snowy night and keep 
the horse safe.
Longfellow, Henry Wadsworth
Paul Revere’s Ride
Dutton, 1 990
This is Longfellow’s famous poem about the ride of Paul 
Revere brought to life again for another generation.
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O’Dell, Scott
Sarah Bishop
Houghton-Mifflin, 1 980
Sarah Bishop has to escape into the wilderness to avoid the 
soldiers because she is form a British Loyalist family.
Roop and Roop
Buttons for General Washington
Carolrhoda, 1986
Coded messages are sewn in the buttons of John Darragh’s coat 
to send messages to his brother at George Washington’s camp.
Wibberly, Leonard
John Treeqate’s Musket
Farrar, Straus, 1959
John fought for the king at the Battle of Quebec, but after 
seeing the troops march to seize two men, he decides to fight 
the British at the Battle of Bunker Hill.
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Alderman, C.L.
Annie Oakley and the World of her Time
Macmillan, 1979
This text is the biography of Annie Oakley with wonderful 
descriptions of the time period in which she lived and the 
place where she grew up and lived.
Anderson, Joan
Pioneer Children of Appalachia
Clarion, 1986
Pioneer family life is eloquently portrayed in this photo essay 
of Fort New Salem.
Beatty, Patricia
Wait for Me, Watch for Me, Eula Bee
Troll, 1986
During the Civil War, Texas homesteads were susceptible to 
Indian attack since the men were away fighting for the 
Confederate Army.
Brenner, Barbara
Wagon Wheels
Harper, 1978
A black family traveling toward Kansas in a snowstorm 
receives help from the Indians.
Brink, Carol Ryrie
Caddie Woodlawn
Macmillan, 1973
Caddie is a spirited tomboy. The story follows her growing up 
in Wisconsin in the 1860’s and portrays life during that time 
period.
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Coerr, Eleanor
The Josefina Story Quilt
Harper, 1986
A girl, Faith, travels with her family to California. After the 
trip, she sews a quilt of memories from the journey.
DeFelice, C.
Weasel
Macmillan, 1990
An eleven year old boy, Nathan, learns about rage and revenge 
one night in 1839 when he is confronted by a savage known as 
Weasel.
Donahue, Marilyn Cram
Straight Along a Crooked Road
1985
Pioneering from Medford Fall, Vermont to California, Luanna 
Hamilton finds out how exciting life can be in this story of 
homesteading.
Fleischman, Sid
Humbug Mountain
Little, Brown, 1978
Greed and gullibility are the backdrop of this story about a 
newspaperman and his son, Wiley.
Fleischman, Sid
My Mysterious and Co,
Little, Brown, 1962
On their way to  California, a family of traveling magicians 
entertain everyone they meet along the way on their journey.
Gipson, Fred
Old Yeller
Harper, 1956
Set in Texas in the 1800’s, this story is about a boy and his 
love for his dog.
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Harvey, B re tt
Cassie’s Journey
Library of Congress, 1988
A young girl’s hardships while moving west by covered wagon 
from Illinois to California are depicted in this chapter book.
Harvey, B rett
A Prairie Christmas
Holiday House, 1 990
When a blizzard attempts to keep Pa from returning home, a 
Pioneer family wonders how they will celebrate their first 
Christmas on the frontier.
Harvey, B rett
My Prairie Year: Based on the Diary of Elenore Plaisted
Holiday House, 1986
A girl tells the story of her experience homesteading from 
Maine to the Dakota Territory in 1889.
Knight, Amelia Stewart
The Way West
Simon and Schuster,
This is the journal of a pioneer woman moving westward tell 
of the hardships she encounters along the way.
Lasky, Kathryn
Beyond the Divide
Macmillan, 1983
During the Gold Rush, an Amish father and daughter set out on 
a journey to California with a community of others seeking a 
new life.
MacLachlan, Patricia
Sarah, Plain and Tall
Harper, 1985
Two motherless children and their father farm land in Mid- 
America, and the father sends for a mail-order bride to find 
companionship and a mother for his children.
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MacLachlan, Patricia
Three Names
Harper, 1991
Patricia MacLachlan tells the story of her great-grandfather 
when he attended school in a one room schoolhouse.
McClung, Robert
Hugh Glass, Mountain Man
Morrow, 1990
A fur trapper’s story is told in this book including a 
confrontation he encounters when a grizzly bear attacks.
Moeri, Louise
Save Queen of Sheba
Dutton, 1981
King David and Queen of Sheba, a brother and sister, are 
rescued from an Indian attack while homesteading on a wagon 
train.
Murphy, Jim
The Great Fire
Scholastic, 1995
The great fire in Chicago is depicted in this story about the 
fire beginning in the O’Leary’s barn in 1871.
Nixon, Joan Lowry
A Family Apart
Bantam, 1987
Set in 1856, this story is about six children who are sent from 
New York to Missouri because their widowed mother cannot 
take care of them. The children are separated and live with 
different families. There is an Orphan Train series of books.
O’Dell, Scott
Thunder Rolling in the Mountains
Houghton-Mifflin, 1992
A powerful story of the tragic defeat of the Nez Perce is told 
in this account of the history of the America Frontier.
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O’Dell, Scott
Streams to the River, River to the Sea
Houghton-Mifflin, Co., 1986
A young Soshone woman, Sacagewea, tells the story of the 
expedition of Lewis and Clark.
Riskind, Mary
Apple is My Sign
Houghton-Mifflin, 1981
Harry Berger is a deaf boy who is called, “Apple,” and is sent 
to a school for the deaf in the early 1800’s.
Sanders, S.R.
Aurora Means Dawn
Bradbury, 1989
A family travels to Ohio from Connecticut and ends up making 
a home in Aurora after getting caught in a thunderstorm.
Siebert, Diane
Train Song
Harper Collins, 1990
This poetry picture book shows the reader what life felt like 
when riding the trains across America.
Speare, Elizabeth
Calico Captive
Houghton-Mifflin, 1957
Set during the French and Indian War, this story tells how 
Miriam was sold to the French on her trip from New Hampshire 
to Montreal.
Stevens, Carla
Trouble for Lucy
Clarion, 1979
Lucy tries to keep her puppy from getting in the way of the 
wagon on the Oregon Trail in 1843.
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Straight, T.A.
The Price of Free Land
Lippincott, 1979
This is the autobiography of the author when he and his family 
were homesteading in Nebraska in 1914.
Turner, Ann
The Grasshopper Summer
Macmillan, 1989
A family leaves the comfort of home in Kentucky to find a new 
home in the Dakota Territory.
Turner, Ann
Dakota Dugout
Macmillan, 1985
This is a picture book depicting the prairies of the Dakota 
Territory and can be used along with The Grasshopper Summer.
Walker, B.M.
The Little House Cookbook
Harper, 1979
The foods and preparation techniques of the Laura Ingalls 
Wilder family are given as well as historical information from 
the time period.
Wilder, Laura Ingalls
Little House Series
Harper, 1953, 1971
A series of books was written by Laura Ingalls Wilder about 
her life growing up on the American Frontier.
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Beatty, Patricia
Jay hawker
Morrow, 1991
Beatty tells the story of a young boy who takes over his 
father’s duties in the family’s abolitionist activities after 
father dies.
Beatty, Patricia
Turn Homeward, Hannalee
Morrow, 1984
Hannalee and some other children are sent to Kentucky and 
Indiana after they are found to be traitors because they gave 
cloth and rope to the Confederacy.
Beatty, Patricia
Be Ever Hopeful, Hannalee
Morrow, 1988
This story is the sequel to Turn Homeward, Hannalee. It is 
about the family’s struggles after the war.
Beatty, Patricia
Charley Skedaddle
Morrow, 1987
After Charley’s brother is killed in the war, he enlists in the 
Union Army as a drummer boy and escapes the Confederate 
Army when meets a midwife and healer in the Blue Ridge 
Mountains.
Bios, Joan
A Gathering of Days: A New England Girl’s Journal
Scribner’s, 1979
Catherine finds a note from a slave asking for help in her 
writing book. She helps by leaving food and a quilt for the 
slaves, but then she must piece another quilt so no one notices 
the missing one.
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Clapp, Patricia
The Tamarack Tree
Lothrop, 1986
Rosemary is caught in a moral dilemma over her outrage 
against slavery and her feelings toward her friends who 
practice slavery during the Civil War era.
De Angeli, Marquerite
Thee Hannah
Doubleday, 1 949
A young Quaker girl, Hannah, doesn’t like her Quaker clothing 
because they are drab, yet she does follow her Quaker ways in 
helping slaves to freedom.
Erdman, L. G.
Save Weeping for the Night
Dodd, Mead, 1975
This story shows the losing side of the war through the lives 
of a Confederate General and his family.
Fleischman, Paul
The Borninq Room
Harper, 1991
Georgina Lott hides a slave in the barn loft. When her mother 
is going to the borning room to give birth, no one can find the 
midwife so Georgina goes to the barn to get the slave to help 
deliver the baby.
Fox, Paula
The Slave Dancer
Bradbury, 1973
A young boy, Jessie, is put on a slave ship and must play his 
fife for the slaves to dance to the music to keep their muscles 
strong.
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Fritz, Jean
Brady
Cowan McCann, 1987
Brady discovers the secret his family works for the
underground railroad on a night when he is needed to help free 
some slaves.
Gauch, Patricia Lee
Thunder at Gettysburg
Putnam, 1 990
Tillie Pierce is on her way to a farm to be safe when she finds 
herself at Little Round Top in the middle of a battle.
Hamilton, V irgin ia
The House of Dies Drear
Simon and Schuster, 1968
Two slaves are murdered in Ohio on the Underground Railroad 
in this mystery novel.
Hamilton, V irginia
Anthony Burns: The Defeat and Triumph of a Slave
Knopf, 1988
Anthony is a slave who escapes to freedom in Boston just to be 
taken back by his owner because of the Fugitive Slave Act.
Hisler, B. T.
The Adventure of Charlie and his Wheat Straw Hat
Dodd, Mead, 1986
Charlie loves his wheat straw hat and this love helps him to 
save the squire’s animals during the Civil War.
Hunt, Irene
Across Five Aprils
Follett, 1964
At first the war seems exciting to Jethro Creighton, but after 
his family is involved in the conflict, he learns that war is not 
exciting and glamorous.
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Johnson, Delores
Now Let Me Fly
Macmillan, 1993
This is a graphic picture book about a family of slaves during 
the period prior to the Civil War.
Keith, Harold
Rifles for Watie
Crowell, 1957
This novel is about a Union soldier who becomes a member of 
Stand Watie’s Cherokee Rebels and sees the war from both 
sides.
Monjo, F. N.
The Drinking Guard
Harper, 1970
In this short story, Monjo writes about the song the slaves 
sang to show the direction for escape when a boy helps his 
family on the road to freedom.
Paterson, Katherine
Lyddie
Dutton, 1 991
A thirteen year old girl, Lyddie, is sent to work in a hotel when 
her mother leaves their farm. Lyddie discovers through an 
experience with a slave that she is treated like a slave in the 
hotel.
Perez, N. A.
The Slopes of War
Houghton-Mifflin, 1 984
The three day battle of Gettysburg is the focus of this drama 
about a soldier who loses his leg in the fight at Little Round 
Top.
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Reeder, Carolyn
Shades of Gray
Macmillan, 1989
Will Page, a twelve year old, is bitter with the Yankees after 
the war because he lost his whole family.
Stowe, Harriet Beecher
Uncle Tom’s Cabin
Modern Library, 1985
This is a classic novel of slavery in America during the Civil 
War era.
Turner, Ann
Nettie’s Trip South
Macmillan, 1987
As Nettie, a 10 year old, travels from Albany, New York to 
Richmond Virginia, she writes about her first experience with 
slavery.
Wisler, G. Clifton
Red Cap
Dutton, 1 991
Ransom Powell is taken prisoner in the Andersonville Prison, 
and this story tells of the horrors he experienced while he was 
there.
Yates, Elizabeth
Amos Fortune-Free Man
Puffin, 1950
At age 1 5 Amos was taken to Massachusetts as a slave. This 
story tells of his life as a slave who became a free man.
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Abells, Channa Byers
The Children We Remember
Rockville, MD, 1993
A large print picture book tells the story of the Holocaust in 
an elementary fashion.
Adler, David
The Number on Grandpa’s Arm
UAHC, 1987
A grandchild is helping his grandfather with the dishes one 
evening and notices the numbers branded on the grandfather’s 
arm.
Adler, David
Hilde and Eli: Children of the Holocaust
Holiday House, 1994
This picture book graphically tells the story of two children 
who end up in concentration camps where one does not survive.
Adler, David
One Yellow Daffodil
Harcourt, Brace, and Co., 1995
A man who saw a yellow daffodil while in a concentration 
camp becomes a florist after the war and has difficulty with 
the yellow daffodils.
Arnothy, Christine
I am 15 and I Don’t  Want to Die
Scholastic, 1956
Christine is 1 5 and living in Budapest where she must escape 
from the war torn city.
Bauer, M. D.
Rain of Fire
Clarion, 1983
This is a young adult novel about the dropping of the atomic 
bomb on Hiroshima.
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Bawden, Nina
Carrie’s War
Lippincott, 1973
Three children from a Welsh mining town have to evacuate 
during the war and experience war among family members as 
well as the World War.
Bishop, Claire
Twenty and Ten
Viking, 1964
This easy-to-read story is about French orphans who hide 
Jewish children from the Nazis.
Bunting, Eve
Terrible Things
Harper and Row, 1989
This picture book shows children the idea of the Holocaust 
using animals to show how the Terrible Things come to the 
forest and take certain animals because of certain physical 
characteristics.
Cohn, Janice
The Christmas Menorahs: How a Town Fought Hate
Alber Whitman and Co., 1995
Pictures of Menorahs are printed in the newspaper for people 
to display in their picture windows to show their support for 
the Jewish people in the community.
F ilip iv ic, Zlata
Zlata’s Diary: A Child’s Life in Sarajevo
Scholastic, 1994
A young girl named Zlata tells her story of life in war torn 
Sarajevo in diary form. This book is similar to Anne Frank: 
The Diary of a Young Girl.
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Finkelstein, Norman
Remember Not To Forget
Mulberry, 1967
This book forces the reader to confront a horrible time in 
history filled with anti-semitism.
Frank, Anne
Anne Frank: The Diary of a Young Girl
Doubleday, 1967
Anne Frank’s diary is the classic story of the escape and hiding 
of the Jews during World War II.
Garrigue, Sheila
The Eternal Spring of Mr. Ito
Bradbury, 1985
This is the story of people of Japanese decent in Canada who 
have to live with prejudice and pain while trying to overcome 
the death of a loved one in Hong Kong.
Greene, Bette
The Summer of My German Soldier
Bantam, 1984
A Jewish girl in Arkansas befriends a German soldier who is a 
prisoner in a prison camp and helps the soldier to escape.
Hahn, M.D.
Stepping on the Cracks
Clarion, 1991
Margaret, an 11 year old, helps the school bully hide his 
brother who is an army deserter during WWII, and her own 
brother is overseas fighting in the war.
Hautzig, Esther
The Endless Steppe
Crowell, 1968
Being one of the best survival stories, this book is about the 
author’s own story of life in a slave labor camp in Siberia.
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Hoestlandt, Jo
Star of Fear, Star of Hope
Walker and Co., 1993
This picture book tells the story of two young girls, one who is 
Jewish and has to wear a yellow star and the other who is 
curious about the star.
Holm, Anne
North to Freedom
Harcourt, 1965
After the war, a boy escapes from a prison he has lived in for 
twelve years to a world where he feels he can trust no one.
Innocenti, R. and Gallaz, C.
Rose Blanche
Creative Education, 1985
This picture book is about a German girl who sneaks food to 
the Jews in a concentration camp and becomes a casualty of 
war.
Klein, Garda Weissmann
Promise of a New Spring
Cappaqua, 1981
This picture book shows the story of the courage to rebuild and 
renew.
Koehn, Use
Mischlinq, Second Degree
Greenwillow, 1977
Unknown to Use, her mother is Jewish, and Use is helping in 
the Hitler Youth Movement.
Levitin , Sonia
Journey to America
Atheneum, 1970
This story shows how one German-Jewish family escaped 
when the father went to the United States and the mother and 
children wait in Switzerland.
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Lowry, Lois
Number the Stars
Houghton-Mifflin, 1 989
A young girl and her family help their Jewish neighbors to 
shelter and eventually to escape Denmark during the German 
occupation.
Maruki, T.
Hiroshima No Pika
Lothrop, 1980
This picture book tells the story of a mother’s remembering of 
the day her family was destroyed in Hiroshima after the bomb 
was dropped.
Matas, Carol
Daniel’s Story
Scholastic, 1993
Daniel is a fictitious character who goes through the 
Holocaust time period showing the historical events.
Matas, Carol
Lisa’s War
Scribner’s, 1987
Two young Jewish people risk their lives to help others in the 
Danish Resistance, but finally have to flee to Sweden.
Matas, Carol
Kris’s War
Scribner’s, 1989
This book is the sequel to Lisa’s War.
McSwigan, Marie
Snow Treasure
Dutton, 1 942
A group of Norwegian children exhibit bravery when they try to 
smuggle gold out of the country.
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Morimoto, Junko
My Hiroshima
Viking, 1987
The horror of the dropping of the atomic bomb is depicted in 
the picture book of the event.
Morpurgo, Michael
Waiting for Anya
Viking, 1990
Children in a small French village display bravery in trying to 
cross the border to Spain. A man who is helping them is 
waiting for his daughter who is in another group of children.
Orlev, Uri
The Island on Bird Street
Houghton-Mifflin, 1984
Alex is a twelve year old boy who finds a hiding place in an 
almost deserted Poland and is finally reunited with his father 
when the Germans come to blow up his building.
Pearson, Kit
The Sky is Falling
Viking, 1989
Norah and her brother Gavin are sent to Toronto to live with 
their aunt in this story which shows how relationships can 
change over time.
P e ttit, Jayne
A Place to Hide
Scholastic, 1993
Many stories of the Holocaust rescuers who risked their lives 
to help others are told in the chapter book.
Ransom, Candice
So Young to Die
Scholastic, 1993
A young girl named Hannah is executed for her role in helping 
an Allied Mission.
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Ray, D. K.
My Daddy was a Soldier: A World War II Story
Holiday House, 1990
A young girl tells about her feeling when her father is drafted 
to fight in World War II.
Reiss, Johanna
The Upstairs Room
Crowell, 1972
The author tells the story of when her family was separated 
and hidden from the Nazis.
Reiss, Johanna
The Journey Back
Crowell, 1976
This is the sequel to The Upstairs Room in which the family 
faces the after effects of war.
Richter, Hans Peter
Freidrich
Scholastic, 1961
Friedrich is always left out in school because he is Jewish in 
this story of prejudice.
Rostkowski, M. L.
After the Dancing Days
Harper, 1986
Set in Kansas, this story tells of a young girl who helps a 
badly burned veteran of World War I.
Roth-Hano, Renee
Touch Wood
Viking-Puffin, 1989
Renee and her sister escape to a shelter in Normandy during 
the Resistance and find themselves in the middle of crossfire
53
Schellie, D.
Shadows and the Gunner
Four Winds, 1982
This is a story of ever changing relationships because of the 
separation during the war.
Sender, R. M.
To Life
Macmillan, 1988
This young adult novel shows the horror endured by the Jewish 
people after the war.
Serra illier, Ian
Escape from Warsaw
Scholastic
Based on actual accounts, this story tells about two children 
who are searching for their father, (original title The Silver 
Sword)
Taylor, Theodore
The Bomb
Harcourt Brace and Co., 1995
Sorry, a 16-year old, tries to stop the atomic bomb from being 
dropped in this novel.
Taylor, Theodore
The Cay
Doubleday, 1989
On his family’s way back to the United States after the war, 
Phillip is stranded on an island and blinded. While there, he 
experiences prejudice.
Uchida, Yoshiko
Journey to Topaz
Scribner’s, 1971
A Japanese American family finds themselves in a prison camp 
in Utah, and the young girl in the family watches her life 
crumble around her.
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Van Der Rol, Ruud and Rian Verhoeven
Anne Frank: Beyond the Diary
Told in picture form, the story of Anne Frank’s life is told 
from beyond the diary.
Vander Els, Betty
The Bomber’s Moon
Farrar, Straus, 1985
This is the story of two Western children who have to leave 
home to go to Asia during World War II, and they are there 
when the bombs are dropped in China.
Vos, Ida
Hide and Seek
Houghton-Mifflin, 1991
A young girl in the Netherlands tells how it feels to experience 
ever changing laws and to have to wear a yellow star to show 
that she is Jewish.
Vos, Ida
Anna is Still Here
Houghton-Mifflin, 1993
The continuation of Anna’s story is told in this sequel to Hide 
and Seek.
Wiesel, Elie
Night
Bantam, 1982
This young adult novel is a powerful story of a Jewish boy who 
is kept in a Nazi death camp and witnesses the death of his 
father.
Wild, Margaret
Let the Celebrations Begin
Orchard, 1991
This picture book shows the good that can be found in a 
devastating time when a group of Polish women decide to make 
toys for the children in the camp on liberation day.
55
Yolen, Jane
The Devil’s Arithmetic
Viking, Krestel, 1988
After Hannah finds herself in a Nazi death camp, she regrets 
feeling resentment about her Jewish heritage.
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Blue, R.
Cold Rain on the Water
McGraw, 1979
A Jewish family came to America to find religious freedom, 
but they discover they have to fight for other freedoms.
Coerr, Eleanor
Chang’s Paper Pony
Harper and Row, 1988
Prejudice is the theme in this story about Chines immigrants 
who work in a mining camp in 1850.
Curtis, Christopher Paul
The Watsons Go To Birmingham-1963
Bantam-Doubleday, 1995
An African-American family in Flint Michigan changes forever 
after visiting Grandma in Alabama and experiencing prejudice 
and a church fire.
Foreman, J. D.
Freedom’s Blood
Watts, 1979
The murders of Mickey Schwerner, James Chaney, and Andrew 
Goodman ae depicted in this story of civil rights in Mississippi 
in 1964.
Golenbock, Peter
Teammates
Harcourt, 1990
This is the story of how Jackie Robinson overcame prejudice 
to become the first black professional baseball player in the 
major leagues.
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Hooks, William
Circle of Fire
Atheneum, 1984
Two best friends, Harrison, white, and Kitty, black, help the 
Irish tinkers escape the Ku Klux Kian.
Mendez, Phil
The Black Snowman
Scholastic, 1989
This picture book shows how negative language is associated 
with the African-American culture.
Myers, Walter Dean
The Glory Field
Scholastic, 1 994
This young adult novel tells of the struggles experienced by as 
African-American family over generations.
Parks, Rosa
Rosa Parks: My Story
Dial, 1992
The famous Alabama story of Rosa Parks in told in this 
autobiography of her experiences in fighting for civil rights.
Schiff man, R.
Turning the Corner
Dial, 1992
Set in the Great Depression, this story tells of political 
and religious freedoms.
Sebestyn, Ouida
Words by Heart
Little, Brown, 1979
Ben Sills, a black man, moves his family to an all white 
community to take a job, and the family experiences hatred 
and prejudice.
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Taylor, Mildred
Roll of Thunder, Hear My Cry
Dial, 1976
Cassie Logan and her family experience racial prejudice in the 
South.
Taylor, Mildred
Mississippi Bridge
Dial, 1990
The Logan family is again confronted with prejudice as Black 
passengers are forced off the bus to make room for white 
passengers.
Taylor, Mildred
The Gold Cadillac
Dial, 1987
While driving from Ohio to Mississippi, a black family 
confronts and must deal with prejudice.
Taylor, Mildred
Let the Circle Be Unbroken
Dial, 1993
This story is the sequel to Roll of Thunder, Hear My Cry.
Taylor, Mildred
The Road to Memphis
Dial, 1990
The Logan family is involved in a problem when Cassie helps a 
young boy escape after he has injured three white boys.
Uchida, Yoshiko
A Jar of Dreams
Atheneum, McElderry, 1981
This story is set during the Great Depression in California as 
Rinko and her family struggle with prejudice.
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Walter, M. P.
The Girl on the Outside
Lothrop, 1982
In this young adult novel, two young people, one is black and 
the other white, show their concern over desegregation in a 
high school in Little Rock, Arkansas.
Woodson, Jacqueline
Melanin Sun
Blue Sky Press, 1995
Told in notebook and journal form, this story tells of the life 
of a young black boy and his experiences with prejudice.
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VIETNAM WAR
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VIETNAM WAR
Ashabrannar, Brent
Always to Remember: The Story of the Vietnam Veterans
Memorial
Dodd, Mead, 1988
This is the story of Jan C. Scruggs, the veteran who initiated 
the idea for The Wall and Maya Ying Lin, the students whose 
design was chosen.
Bunting, Eve
The Wall
Clarion, 1990
A father takes his son to the Vietnam Wall in Washington, D.C. 
to find the name of the little boy’s grandfather who gave his 
life in the war.
Fincher, E. B.
The Vietnam War
Watts, 1980
This informational book tells of the invasion of Cambodia and 
Thailand.
Ho, Minfong
The Clay Marble
Farrar, 1991
This is the story of a young girl, Dara, and her family who have 
to flee their home when Cambodia is attacked.
Myers, Walter Dean
Fallen Angels
Scholastic, 1988
This young adult novel tells of Richie Perry’s experiences as a 
17-year old soldier in Vietnam in 1967.
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Nelson, T.
And One for All
Orchard, 1 989
A young girl, 1 2-year old Geraldine, sees the conflict in 
Vietnam through her brother who enlists and his friend who 
protests the war.
Paterson, Katherine
Park’s Quest
Dutton, 1988
Park’s father died in Vietnam so he never knew him. He 
travels to his father’s childhood home to discover secrets that 
explain why his mother never talked about his father.
She, Pegi Dietz
The Whispering Cloth
Boyd Mills, 1995
This picture book story takes place in Ban Vinai, a refugee 
camp where Mai learns to stitch with her grandmother’s help.
Wolitzer, M.
Caribou
Greenwillow, 1 984
Becca’s brother avoids the draft by going to Canada in 1970. 
This causes Becca to question her beliefs about the war.
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QUESTIONS TO ASK WHEN USING LITERATURE
Level One: Free Response
a. Write (or draw) whatever you want about what you 
just read.
b. Does anybody have anything they want to say about 
what you just read?
Level Two: Reliving the Reading Experience 
Identifying Vivid Episodes
a. Did anything seem especially interesting? annoying? 
puzzling? weird? funny? sad?
Imaging and Picturing
a. Pretend you (were doing something a character did).
b. Picture in your mind (an event or scenes in the book).
c. What would it feel like to (be a character in the book 
or participate in an event in the book).
d. What would (a scene in the book) have looked like 
(from the perspective of one of the characters).
Preference
a. What was your favorite (or least favorite) part of the
book?
Level Three: Interpreting the Reading Experience 
Personal Associations
a. Have you ever experienced what (a character in the 
book) experienced?
b. Have you ever read a story (or seen a TV show or 
movie) where (event from the book) happened?
c. Have you ever known anyone like (a character in the 
book)?
Speculation
a. What do you think will happen (to the characters) in 
the future?
b. What do you think would have happened if (an event in 
the book) had been different?
c. What do you think would happen to (the book’s 
characters) in a different setting?
Summative Opinion
a. Did you like the book?
b. What about the book led you to your judgement?
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Writing as Literature Extensions
*Rewrite o r rete ll the book or s to ry  as a play, short 
s to ry , p ic tu re  book, fo lk ta le , parody, or te levis ion  
s c r ip t .
*W rite  an in troduction , epilogue, d iffe re n t ending, or 
add itiona l chapter.
*Make a poste r th a t advertises the  book, dep icts 
fa vo rite  scenes, or describes a “ w an ted ” character. 
*Keep a d iary from  the poin t o f view o f one o f the 
charac te rs .
*W rite  an orig inal dialogue between tw o  characters. 
*W rite  a le tte r to  the  author or book character w ith  
questions and suggestions.
*Make a Big Book or p icture book.
*W rite  a review  o f the  book.
*W rite  in a lite ra tu re  log about your fa vo rite  chapter 
or your favo rite  part o f the  sto ry.
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QUESTIONS FOR JOURNALS OR LITERATURE LOGS
1. Where and when does the story take place? How do you know? If the story took place 
somewhere else, how would it be changed?
2. What does the author do to create suspense? What makes you want to keep reading?
3. Trace the main events of the story, could you change their order and not change the 
story?
4. Think of a different ending to the story. How would the rest of the story have to be 
changed with the new ending?
5. Did the story end the way you expected it to? What clues did the author offer to 
prepare you for the ending? Did you recognize the clues as important to the story as you 
were reading?
6. Who is the main character of the story? What kind of person is this character? How do 
you know?
7. Are there any characters who changed in some way during the story? If they changed, 
how are they different? What changed them? Did it seem believable?
8 Some character play small but important roles in a story. Name such a character Why 
is this character necessary for the story?
9. Who is the teller of the story? How would the story change if someone else in the 
book or an outside narrator told the story?
10. Does the story as a whole create a certain mood or feeling? What is the mood and 
how is it created?
11. Did you have strong feelings as you read the story? What makes you think of them as 
you read the story?
12. Is this story like any other you have read or watched? Why?
13. Think about the characters in the story. Are any of them the same type of character 
you've met in other stories?
14. Is there anything that seems to make this author's work unique and different? If so, 
why?
15. Every writer creates a make-believe work and peoples it with characters. Even when 
the world is far different from your own, how does the author make the story seem 
possible or probable?
16. What questions would you ask if the author were here? Which would be the most 
important question? How do you think the author might might answer it?
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LITERATURE RESPONSE RUBRIC
__The student clearly defined the problem that occurred in the
story.
__The student could clearly state two different perspectives
to the situation in the story.
__The student offered several solutions to the problem in the
story.
E
__The student basically defined the problem that occurred in
the story.
__The student could state two different perspectives to the
situation in the story.
__The student offered one solution to the problem in the story
__The student did not clearly define the problem in the story.
__The student could state one perspective of the problem in
the story.
__The student offered one suggestion to the problem in the
story.
__The student did not respond to the task.
*Teachers can design their own rubrics to fit the tasks set for 
the students.
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Monthly Reading Log
Use this form to record all the reading you do in one month.
Name:
Month:
Title of Book:
Author:
Historical Topic:
Comments:
Title of Book:
Author:
Historical Topic:
Comments:
Title of Book:
Author:
Historical Topic:
Comments:
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READING JOURNAL 
EVALUATION
Student’s Name:______________________________________________.__
Date of Evaluation:___________________ Number of Entries__________
1. Can the reader communicate in writing?
Show Examples:
2. Can the reader recall details about the story?
Show Examples:
3. Does the reader understand the historical concepts of the story? 
Show Examples:
4. Does the reader understand the story elements (setting, character, 
plot, etc.)?
Show Examples:
5. Does the reader give an opinion of the story and show support for 
his/her opinion?
Show Examples:
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INDEPENDENT READING 
SELF-EVALUATION
Student’s Name_______________________________________
Evaluation Period: from_____________ to__________________
1. How much have you read over this period?
2. What kinds of books have you been reading?
3. How do you feel about the amount and type of reading you've 
been doing? (Check the proper answer)
____Satisfied
____Somewhat Satisfied
____Dissatisfied
Why do you feel this way?
4. How do you feel about the kinds of responses you’ve been 
making to your reading?
____Satisfied
___ Somewhat Satisfied
____Dissatisfied
Why do you feel this way?
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5. What are your goals for your future reading?
6. Name some books you are hoping to read.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
Since social studies has been found to be one of the most boring 
subjects for students, teachers and researchers have tried to develop a 
teaching method that will enliven the learning in the social studies. With 
the philosophy of whole language teaching and learning, quality 
children’s literature has been brought into the classroom. Using literature 
to teach social studies provides students with a meaningful context in 
which to learn about the past and about social issues.
The purpose of this study was to create a bibhographic handbook 
of children’s literature for elementary teachers to supplement the social 
studies curriculum in the elementary grades.
In chapter II, the related literature was reviewed. The first section 
detailed the reasons why it is important to teach social studies. Children 
need to learn their responsibilities as citizens. They also have the right to 
be culturally literate.
The second section showed the differences between using 
textbooks versus using trade books in the classroom. Research has 
indicated that students respond better to the trade books and learn more 
about the humanizing factors involved in the events of the past.
Textbooks are also important for their factual information.
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The third section offered suggestions for teachers to consider 
when choosing literature for use in their classrooms. Stereotypes must 
be avoided, and the events and places of the past must be accurately 
portrayed.
Chapter III described the resources used to compile the list of 
books chosen for the handbook. The major goal was to find literature that 
was suitable for the time periods chosen for the handbook.
The writer began compiling a list of possible books to use in the 
social studies classroom by reading books and articles published about 
children’s literature. After the writer compiled a list of possible choices, 
the writer began reading and evaluating the books.
The books found to be relevant became the bibliographic 
handbook. Chapter IV is the handbook. It is divided into the following 
sections: Colonial America, American Revolution, American Frontier,
Civil War, The World at War, Prejudice and Civil Rights, and Vietnam War.
Conclusions
As a result of this study it was found that a multitude of literature 
exists to supplement the social studies curriculum. The handbook serves 
as a resource for teachers to use in choosing possible pieces of quality 
literature with their students. It is not an exhaustable list, however. There 
are many other resources available, and teachers should be encouraged 
to read and evaluate other choices which may also be chosen.
78
Recommendations
As teachers, it is our responsibility to teach our students to be 
productive citizens in society. As part of that responsibility, all teachers 
must take part in helping students to be literate. All teachers must be 
teachers of reading, and, with that responsibility, teachers can use quality 
literature to supplement any curricular area. This handbook was 
developed to help teachers use trade books in social studies, but it is also 
a tool for showing teachers that trade books can be used in any 
classroom to promote literacy and to develop in students an attitude of life 
long learning.
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